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Term Information

Effective Term
Previous Value

Course Change Information

Autumn 2023
Autumn 2013

What change is being proposed? (If more than one, what changes are being proposed?)

Title Change

Credit Hour change from 3 to 4

What is the rationale for the proposed change(s)?

GEN

our new Director of the Yiddish program has updated the syllabus/ELOs/topics in this course.

What are the programmatic implications of the proposed change(s)?

(e.g. program requirements to be added or removed, changes to be made in available resources, effect on other programs that use the course)?

n/a

Is approval of the requrest contingent upon the approval of other course or curricular program request? No

Is this a request to withdraw the course? No

General Information

Course Bulletin Listing/Subject Area
Fiscal Unit/Academic Org
College/Academic Group
Level/Career

Course Number/Catalog

Course Title

Previous Value

Transcript Abbreviation

Previous Value

Course Description

Previous Value

Semester Credit Hours/Units
Previous Value

Offering Information

Length Of Course
Flexibly Scheduled Course

Does any section of this course have a distance
education component?

Grading Basis
Repeatable

Yiddish

Germanic Languages & Lit - D0547

Arts and Sciences

Undergraduate

3399

The Holocaust in Yiddish Writing and Film

Holocaust in Yiddish and Ashkenazic Literature and Film
HolocaustYiddishwF

Holcst YidLit&Film

We will analyze texts, films & other media produced during and after the Holocaust & consider how these
materials open up different perspectives on a seemingly well-known history. We will also consider how
these materials participate in ongoing debates about citizenship & statelessness, justice & restitution, the
representation of violence, and cultural memory.

Readings & discussion in English.

Reading and analysis of texts, films and music pertaining to the topic of the Holocaust, the genocide
perpetrated by Nazi Germany against European Jewry, and its impact on Ashkenazic-Jewish civilization.

Fixed: 4
Fixed: 3

14 Week, 12 Week, 8 Week, 7 Week, 6 Week, 4 Week
Never
No

Letter Grade
No
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Course Components Lecture

Grade Roster Component Lecture

Credit Available by Exam No

Admission Condition Course No

Off Campus Never

Campus of Offering Columbus, Lima, Mansfield, Marion, Newark, Wooster
Previous Value Columbus

Prerequisites and Exclusions

Prerequisites/Corequisites

Exclusions
Previous Value Not open to students with credit for 399 or German 399.
Electronically Enforced No

Cross-Listings

Cross-Listings

Subject/CIP Code

Subject/CIP Code 16.0599
Subsidy Level General Studies Course
Intended Rank Freshman, Sophomore, Junior, Senior

Requirement/Elective Designation

Required for this unit's degrees, majors, and/or minors
General Education course:
Literature; Global Studies (International Issues successors); Citizenship for a Diverse and Just World

Previous Value
Required for this unit's degrees, majors, and/or minors

General Education course:
Literature; Global Studies (International Issues successors)

Course Details
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Course goals or learning
objectives/outcomes

® On completion of this course, students will have:
- deepened their knowledge of the history of Yiddish culture and the Holocaust;
- analyzed & discussed a wide range of texts & views about the representation of the Holocaust & about related
themes;

® (e.g., citizenship, justice, migration, etc.);
- developed strategies for the interpretation & critical analysis of primary & secondary sources;
- learned about research methods & techniques in the humanities & interpretative social sciences;

® - and improved their analytic writing skills.

® Citizenship for a Just & Diverse World
GOAL 1: Citizenship: Successful students will explore & analyze a range of perspectives on local, national or global
citizenship and apply the knowledge, skills and dispositions that constitute citizenship.

® 1.1 Describe & analyze a range of perspectives on what constitutes citizenship and how it differs across political,
cultural, national, global and/or historical communities.

® 1.2 Identify, reflect on, and apply the knowledge, skills and dispositions required for intercultural competence as a
global citizen.

® GOAL 2: Just and Diverse World: Successful students will examine notions of justice amidst difference & analyze &
critique how these interact with historically & socially constructed ideas of citizenship and membership within
societies, both within

® the US and/or around the world.
2.1 Examine, critique, and evaluate various expressions and implications of diversity, equity, inclusion, and explore a
variety of lived experiences.

® 2.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how these interact with
cultural traditions, structures of power and/or advocacy for social change.

® ELO 1.1 Engage in critical and logical thinking about the topic or idea of the theme.

® GOAL 2: Successful students will integrate approaches to the theme by making connections to out-of-classroom
experiences with academic knowledge or across disciplines and/or to work they have done in previous classes &
anticipate doing in future.

® ELO 2.1 Identify, describe, and synthesize approaches or experiences as they apply to the theme.

® ELO 2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and creative work,
building on prior experiences to respond to new and challenging contexts.

® Citizenship
GOAL 1: Successful students will explore and analyze a range of perspectives on local, national, or global
citizenship, and apply the knowledge, skills, and dispositions that constitute citizenship.

® ELO 1.1 Describe and analyze a range of perspectives on what constitutes citizenship and how it differs across
political, cultural, national, global, and/or historical communities.

® ELO 1.2 Identify, reflect on, and apply the knowledge, skills and dispositions required for intercultural competence as
a global citizen.

® GOAL 2: Successful students will examine notions of justice amidst difference & analyze & critique how these
interact with historically & socially constructed ideas of citizenship & membership within societies, both within the US

& around the world.
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Previous Value

Content Topic List

Previous Value

Sought Concurrence

Attachments

® ELO 2.1 Examine, critique, and evaluate various expressions and implications of diversity, equity, inclusion, and

explore a variety of lived experiences.

® 2.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how these interact with

cultural traditions, structures of power and/or advocacy for social change.

® Yiddish & Jewish American Culture during the Holocaust

Jews and the Third Reich
Nazi Germany
Citizenship
Statelessness
Nuremberg Race Laws
Resistance and collaboration
® Genocide
Diversity
Justice
Reparations
Migration
Exile
® Early Chroniclers of the Holocaust
Holocaust Testimonies
Construction of memory
Holocaust cinema, film & performing arts

Art and trauma

® Holocaust and genocide

® Ashkenazic civilization

® Holocaust cinema

® Performing arts

® Construction of memory

® Resistance and collaboration
® Righteous gentiles

® Anti-semitism in historical context
No

® Yiddish3399_4cuGEN_Syllabus.pdf: Yiddish 3399 Syllabus

(Syllabus. Owner: Miller,Natascha)

® Yiddish3399_4cuGEN_Proposal_The Holocaust in Yiddish Writing and Film.pdf: Yiddish 3399 GEN proposal

(GEC Model Curriculum Compliance Stmt. Owner: Miller,Natascha)

® Yiddish3399_4cuGEN_Inventory-Research-creative-inquiry.pdf: Yiddish 3399 Course Inventory

(Other Supporting Documentation. Owner: Miller,Natascha)
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Yiddish 3399: The Holocaust in Yiddish Writing and Film

[4 credit course; GE — Citizenship for a Just and Diverse World ; +Research and Creative Inquiry]
Instructor: Dr. Matthew Johnson, johnson.9927@osu.edu, Office Hours: (|
Department of Germanic Languages & Literatures / germanic.osu.edu

General Education Course: Citizenship for a Just and Diverse World

General Education Expected Learning Outcomes

GOAL 1: Citizenship: Successful students will explore and analyze a range of perspectives on local, national,
or global citizenship, and apply the knowledge, skills, and dispositions that constitute citizenship.”
1.1 Describe and analyze a range of perspectives on what constitutes citizenship and how it differs across
political, cultural, national, global, and/or historical communities.
1.2 Identify, reflect on, and apply the knowledge, skills and dispositions required for intercultural
competence as a global citizen.
GOAL 2: Just and Diverse World: Successful students will examine notions of justice amidst difference and
analyze and critique how these interact with historically and socially constructed ideas of citizenship and
membership within societies, both within the US and/or around the world.
2.1 Examine, critique, and evaluate various expressions and implications of diversity, equity, inclusion, and
explore a variety of lived experiences.
2.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how these
interact with cultural traditions, structures of power and/or advocacy for social change.

This course centers on the complex ways in which victims of the Holocaust recorded and responded
to the crimes being committed against them. Students will learn how Eastern and Central European
Jews struggled to survive under extreme conditions and how they grappled with threats of violence
and with the consequences of losing citizenship and of being deported or forced to migrate.
Students will engage with a wide variety of texts and media, including short stories, novellas, poetry,
archival documents, documentary and fictional films, and oral history interviews. In so doing, they
will learn about how the history of the Holocaust has been narrated and mediated in complex and
often contradictory ways and how such acts of narration and mediation raise crucial questions about
citizenship and minority rights, about justice and restitution, and about identity and difference.



Discussions and assignments will center on the critical analysis of primary sources (in translation)
and on the ongoing relevance of those sources for contemporary issues (e.g., the demands and
responsibilities of national and global citizenship in the face of violence, discrimination, and
injustice.). Students will also develop a toolbox of research methods and techniques that they can
apply to different subjects and fields.

Course Description

About six million Jews were murdered by the Nazis and their collaborators during World War Il in a
series of events that came to be known as the Holocaust or, in Yiddish, as the “khurbn”
(“destruction”). Yiddish was the first language of millions of the victims, but the contributions of
speakers of this language to the documentation and representation of the Holocaust have often been
forgotten or effaced. In this course, while we will learn about the systematic destruction of Yiddish
culture, we will also consider how Yiddish-language writers, artists, intellectuals, and filmmakers
documented and resisted that destruction. In class discussions and assignments, we will analyze
texts, films, and other media produced during and after the Holocaust and consider how these
materials, written in or incorporating a language that was itself victimized, open up different
perspectives on a seemingly well-known history. We will also consider how these materials
participate in ongoing debates about citizenship and statelessness, justice and restitution, the
representation of violence, and cultural memory. In addition to providing an introduction to the
academic study of the Holocaust and Yiddish culture, this course will familiarize students with
research methods and techniques in the humanities and interpretive social sciences (e.g., close
reading, archival research, oral history, etc.).

All readings and discussion in English. No prior knowledge of the subject or language is expected or
required.

Course Learning Goals

On completion of this course, students will have:

- deepened their knowledge of the history of Yiddish culture and the Holocaust;

- analyzed and discussed a wide range of texts and views about the representation of the
Holocaust and about related themes (e.g., citizenship, justice, migration, etc.);

- developed strategies for the interpretation and critical analysis of primary and secondary
sources;

- learned about research methods and techniques in the humanities and interpretative social
sciences;

- and improved their analytic writing skills.

Required Texts
Yankev Glatshteyn, Ewzil and Karl, trans. Jeffrey Shandler (New York: Square Fish, 20006); all other
texts, films, and media will be made available on Carmen.

Course Assignments

1. Preparation: you are responsible for completing all assigned readings and watching
assigned films and for coming to class prepared to share your thoughts.
2. Carmen Posts: every two weeks, you are required to post a short response to a prompt

on Carmen about the materials to be discussed in the next class session. Responses must
be in complete sentences (4-6 sentences).
3. Active participation in discussions and activities in class.



4. Writing Assignments: throughout the semester, you will submit three short writing
assignments. In the first assignment, you will analyze a primary source related to the
Warsaw Ghetto. In addition to practicing analyzing primary sources in class, a detailed
guide to such analysis will be provided. You will be asked to analyze your primary source
and to make a larger argument about what historical question(s) the source allows us to
answer (or does not allow us to answer). The second assignment will be similar to the
first, but instead of a published source, you will be asked to analyze a digitized archival
document, image, object, or film. The third writing assignment will ask you to draw a
connection between a primary source and a contemporary debate related to the
Holocaust (e.g., citizenship laws, restitution, education policies, etc.). Fach assighment
will be 1,000-1,2500 words. You can opt to replace one of the written assignments (with
the exception of the first) for a 20-minute oral exam.

5. Final Assignment: you will have various options for the final assignment, but each
option entails the critical analysis and/or presentation of at least two texts, films, or
other media that we discussed in class (the assighment can take the form of an analytic
essay, artwork, online exhibition, etc.). As you will have a relative degree of flexibility for
the final assignment, you will be required to discuss your plans during office hours.

6. Office Hours: you are encouraged to come to office hours on a regular basis, but you are
required to sign up for at least two meetings to discuss one of your written reflections
and your plans for the final assignment. These meetings will count toward your
patticipation/preparation grade.

Attendance Policy:

Absences will be excused for illness, family emergency, and religious observances. Each student also
has two free unexcused absences; more than two unexcused absences will result in a grade
reduction.

Grade Breakdown

Written Reflections 35%
Final Assignment 30%
Participation/Prepatation 25%
Canvas Posts 10%

Final Grades

93-100% A
90-92% A-
87-89% B+
83-86% B
80-82% B-
77-79% C+
etc.

Course Calendar

August 23
Introduction

August 25



Esther Garfinkel, “Maidanek”
Anita Norich, Discovering Exile: Yiddish and Jewish American Culture during the Holocanst (excerpts)

August 30
Levi Shalit, “Smugglers” and Bernard Goldstein, “Hell in the Streets”
David Engel, “Studying the Holocaust” and “The Jews” in The Holocanst: The Third Reich and the Jews

September 1

Emanuel Ringelblum, “Oyneg Shabes”

David Engel, “Hitler, Nazis, Germans, and Jews” and “A Twisted Road,” in The Holocaust: The Third
Reich and the Jews

September 6
“Traces of Life and Death: Texts from the Archives,” in Who Will Write Our History? Emanuel
Ringeblum, the Warsaw Ghetto, and the Oyneg Shabes Archive (excerpts)

September 8
Research Exercise: Working with the Ringelblum Archive at the Jewish Historical Institute in
Warsaw, Poland and the Digital Archives of the United States Holocaust Memorial Museum

September 13
Rachel Auerbach, “Yizkor, 1943”
David Engel, “The Transition to Killing” and “Responding to Murder” in The Holocaust: The Third

September 15

“The ‘Citizen Other’: Citizenship Stripping in Nazi Germany and the United States” (video)
“Nuremberg Race Laws” (United States Holocaust Memorial Museum website)
Assignment: Writing Assignment #1 Due

September 20

The United States and the Holocanst (documentary excerpt)

“The ‘Citizen Other”: Citizenship Stripping in Nazi Germany and the United States” (video)
“Nuremberg Race Laws” (United States Holocaust Memorial Museum website)

September 22
Yankev Glatshteyn, “Good Night, World”
Anita Norich, Discovering Exile: Yiddish and Jewish American Culture during the Holocanst (excerpts)

September 27
No Class: Rosh Hashanah

September 29
Yankev Glatshteyn, Ewzil and Kar!

October 4
Yankev Glatshteyn, Ewil and Kar/ (cont.)



October 6
Yankev Glatshteyn, Ewil and Kar/ (cont.)

October 11
Yankev Glatshteyn, Ewil and Kar/ (cont.)
Writing Assignment #2 Due

October 13
Autumn Break

October 18

Research Exercise: Working with the Edward Blank YIVO Vilna Online Collections at the YIVO
Institute in New York

Laura Jockusch, “Early Chroniclers of the Holocaust”

October 20
Film: Unzere kinder (Our Children), dir. Natan Gross and Shaul Goskind

October 25
Avrom Sutzkever, “Testimony at the Nuremberg Trials”
Lawrence Langer, Holocaust Testimonies: The Ruins of Memories (excerpts)

October 27
Research Activity: Working with Holocaust Testimonies
Geoffrey Hartman, “Holocaust Testimony, Art, and Trauma”

November 1
Zalmen Gradowski, The Last Consolation 1 anished: The Testimony of a Sonderkommando in Auschwitz,
(excerpts)

November 3
Zalmen Gradowski, The Last Consolation 1 anished: The Testimony of a Sonderkommando in Auschwitz,
(continued)

November 8
Film: Son of Saul, dir. Laszlo Nemes
Assignment: Writing Assignment #3 Due

November 10
Elie Wiesel, Night (excerpts)
Naomi Seidman, “Elie Wiesel and the Scandal of Jewish Rage”

November 15
Kadya Molodovsky, “God of Mercy” (“El khanun”)

November 17
Rachel Auerbach, “Once There Was a King”



Chava Rosenfarb, “Praise”

November 22
Isaac Bashevis Singer, “The Cafeteria” and “Nobel Lecture”

November 24
Thantksgiving Break

November 29
Selected Yizker-bikher (memorial book) excerpts
Jonathan Boyarin, “Yizker-bikher,” YII'O Encylopedia of Jews in Eastern Europe

December 1

Michael Rothberg and Yasemin Yildiz, “Memory Citizenship: Migrant Archives of Holocaust
Remembrance in Contemporary Germany”

Esra Ozyiirek, “Muslim Minorities as Germany’s Past Future: Islam Critics, Holocaust Memory, and
Immigrant Integration”

December 6
Closing Discussion

December 12
No class — Final Assignment Due

Accessibility

The University strives to make all learning experiences as accessible as possible. If you anticipate or
experience academic barriers based on your disability (including mental health, chronic or temporary
medical conditions), please let me know immediately so that we can privately discuss options. To
establish reasonable accommodations, I may request that you register with Student Life Disability
Services. After registration, make arrangements with me as soon as possible to discuss your
accommodations so that they may be implemented in a timely fashion. SLDS contact

information: slds@osu.edu; 614-292-3307; slds.osu.edu; 098 Baker Hall, 113 W. 12" Avenue.

Mental Health

As a student you may experience a range of issues that can cause barriers to learning, such as
strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty
concentrating and/or lack of motivation. These mental health concerns or stressful events may lead
to diminished academic performance or reduce a student’s ability to participate in daily activities.
The Ohio State University offers services to assist you with addressing these and other concerns you
may be experiencing. If you or someone you know are suffering from any of the aforementioned
conditions, you can learn more about the broad range of confidential mental health services available
on campus via the Office of Student Life’s Counseling and Consultation Service (CCS) by

visiting ccs.osu.edu or calling 614-292-5766. CCS is located on the 4th Floor of the Younkin Success
Center and 10th Floor of Lincoln Tower. You can reach an on call counselor when CCS is closed

at 614-292-5766 and 24 hour emergency help is also available through the 24/7 National Suicide
Prevention Hotline at 1-800-273-TALK or at suicidepreventionlifeline.org.



mailto:slds@osu.edu
http://www.ods.ohio-state.edu/
http://ccs.osu.edu/
tel:%28614%29%20292-5766
tel:%28614%29%20292-5766
http://suicidepreventionlifeline.org/

Sexual Violence and Harassment

Title IX makes it clear that violence and harassment based on sex and gender are Civil Rights
offenses subject to the same kinds of accountability and the same kinds of support applied to
offenses against other protected categories (e.g., race). If you or someone you know has been
sexually harassed or assaulted, you may find the appropriate resources at http://titleix.osu.edu or by
contacting the Ohio State Title IX Coordinator at titleix@osu.edu

Diversity

The Ohio State University affirms the importance and value of diversity in the student body. Our
programs and curricula reflect our multicultural society and global economy and seek to provide
opportunities for students to learn more about persons who are different from them. We are
committed to maintaining a community that recognizes and values the inherent worth and dignity of
every person; fosters sensitivity, understanding, and mutual respect among each member of our
community; and encourages each individual to strive to reach his or her own potential.
Discrimination against any individual based upon protected status, which is defined as age, color,
disability, gender identity or expression, national origin, race, religion, sex, sexual orientation, or
veteran status, is prohibited.

Academic Misconduct

It is the responsibility of the Committee on Academic Misconduct to investigate or establish
procedures for the investigation of all reported cases of student academic misconduct. The term
“academic misconduct” includes all forms of student academic misconduct wherever committed;
illustrated by, but not limited to, cases of plagiarism and dishonest practices in connection with
examinations. Instructors shall report all instances of alleged academic misconduct to the committee
(Faculty Rule 3335-5-487). For additional information, see the Code of Student

Conduct http://studentlife.osu.edu/csc/.
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Yiddish 3399 — The Holocaust in Yiddish Writing and Film

Citizenship for a Just and Diverse World

Please briefly identify the ways in which this course represents an advanced study of the
focal theme.

In this context, “advanced” refers to courses that are e.g., synthetic, rely on research or cutting-
edge findings, or deeply engage with the subject matter, among other possibilities. (50-500
words)

Unlike most courses that address the history and representation of the Holocaust, this course
focuses on Yiddish-language texts and other media (in English translation); in so doing, it
foregrounds the voices and perspectives of the victims rather than the perpetrators. Students will
analyze understudied texts, visual media, and material objects that demonstrate the ways in
which Yiddish speakers contributed to the documentation and representation of the Holocaust.
They will read texts by important but often overlooked historians, novelists, and poets such as
Rachel Auerbach, Emanuel Ringelblum, Yankev Glatshteyn, and Chava Rosenfarb and watch
seminal films such as Our Children and Son of Saul. In addition to fictional prose, poetry, and
film, students will work with various forms of historical documentation, testimony, and oral
history. Discussions will center on the close reading and analysis of these materials and on their
implications for larger debates about citizenship, difference, and justice. Students will also be
introduced to and use various online archives and oral history collections (e.g., the Ringelblum
Archive at the Jewish Historical Institute in Warsaw, the Fortunoff Video Archive at Yale
University, the United States Holocaust Memorial Museum, etc.), giving them a sense of cutting-
edge research that is currently being conducted and debated and learning to use its tools.

ELO 1.1 Engage in critical and logical thinking about the topic or idea of the theme. Please
link this ELO to the course goals and topics and indicate specific activities/assignments through
which it will be met. (50- 700 words)

This course aims to provide students with the skills to think critically about historical evidence
(e.g., written testimony, oral history interviews), about artistic representation (e.g., short stories,
poems, films) and, in turn, about the demands of citizenship in a world marked by histories of
violence and dispossession. In addition to introducing students to a range of likely unfamiliar
writers, historians, and filmmakers, this course will highlight the complex ways in which
knowledge about the Holocaust has been produced and mediated. For example, in the first weeks
of the semester, assignments and discussions will focus on the Warsaw Ghetto. In conjunction
with photographs and short videos produced by German soldiers, students will examine
memorial texts published by survivors and archival materials that were clandestinely written and
collected by Jewish historians and writers in the ghetto and that were subsequently buried in tin
boxes and milk cans. Students will practice analyzing such primary sources (using both digitized
versions of these materials and published translations).

In the first writing assignment, students will analyze a primary source pertaining to the Warsaw
Ghetto and explain what this source can teach us about a number of themes that are central to the



study of the Holocaust, e.g., citizenship, national identity, migration, gender, religious practice,
etc. Depending on the source they choose, students may focus their analysis on the physical
nature of a particular source; its purpose (e.g., to convey information about a certain town or
community, to relate personal experience, to describe the activities of a certain organization in
the ghetto, etc.); its stylistic characteristics; the background and positionality of the author(s),
etc. Based on their analysis of the source, students will then evaluate it as a piece of historical
evidence. They may ask questions such as: Does the source provide insight into the ideological
views or actions that shaped life in the ghetto? Does it provide insight into everyday life under
extreme conditions? What kinds of historical questions can we answer using this source? What
kinds of questions can we not answer? While specific guidance will be provided for each writing
assignment, students will have a certain degree of freedom to choose what they write about and
what questions will guide their analysis. This is intentional, as this course is designed to enable
and encourage students to develop their own voices as writers, scholars, and citizens beyond the
classroom.

Later in the semester, students will also work with fictional texts and media and engage with
complex questions about the relationship between fiction and non-fiction and the representability
of violence and trauma. In discussions and assignments, students will reflect critically—and with
different kinds of materials—on how what we know (or think we know) about the Holocaust has
been mediated in complex and fascinating ways.

GOAL 2: Successful students will integrate approaches to the theme by making
connections to out-of-classroom experiences with academic knowledge or across disciplines
and/or to work they have done in previous classes and that they anticipate doing in future.
ELO 2.1 Identify, describe, and synthesize approaches or experiences as they apply to the
theme.

Please link this ELO to the course goals and topics and indicate specific activities/assignments
through which it will be met. (50-700 words)

While this course focuses primarily on those who were persecuted or killed during the
Holocaust, students will be encouraged throughout to make connections with their other courses,
with current events, and with their personal experiences. The course will highlight these
connections in part by introducing students to methods and problems of historical research and
artistic representation. Many of the texts and films that will be analyzed were produced at a time
when knowledge about what we now refer to as the Holocaust was still in its infancy. Students
will grapple with texts and films that struggle to articulate experiences that were overwhelming,
and they will be encouraged to draw connections to contemporary events and crises that resist
narrative and easy articulation. Students will also be exposed to literary and oral history archives,
which will hopefully inspire them to explore archives and special collections in different
contexts.

The course materials raise, moreover, difficult questions about justice and the demands of
citizenship that can be brought into conversation with contemporary debates about slavery and
colonialism, reparations and restitution, and the climate crisis. In the third short writing
assignment (the last assignment before the final paper/project), students will be asked to draw a
connection between a primary source discussed in class and a contemporary debate and to



explain why and how that source shapes their understanding of that debate. For example, a
student might write about a text—such as the Yiddish novella Emil and Karl, set in Vienna—that
recounts the consequences of Jews’ loss of citizenship rights after the implementation of the
Nuremberg Laws and about recent policies that have been instituted throughout Europe for
survivors and their descendants to apply for citizenship under special legal categories. By
considering the uses and abuses of the past in current legal and political debates, students will
come to understand how the analytic skills and historical consciousness they have developed in
the course can be applied to a wide range of questions and problems in the humanities and social
sciences and in their own lives as individuals shaped by history and as citizens in a globalized
world.

ELO 2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and
creative work, building on prior experiences to respond to new and challenging contexts. Please link
this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met.

(50-700 words)

This course centers on the different ways in which the Holocaust was documented and
represented in Yiddish writing and film. It will introduce students to a variety of genres,
including poetry, memoir, historical narrative, and oral history. Throughout the course, students
will be encouraged to think critically about how historical events have been mediated and how
our knowledge of such events remains partial and open to further investigation. In this regard,
one of the course goals is to encourage students to begin thinking of themselves as independent
thinkers and researchers. For example, some course sessions will be dedicated to online archives
related to the Holocaust. Students will be introduced to the scope and use of these archives in
class and will then have some time to explore the collections on their own. In a subsequent
written assignment, students will be asked to choose one document, object, or image that they
found in the archive and to reflect on how it alters or expands their understanding of the
Holocaust. In addition to introducing students to the methods and techniques of archival
research, this assignment is designed to prompt students to reflect critically on received
narratives and to see themselves as capable of producing new knowledge (in whatever field or
career path they choose).

Specific Expectations of Courses in Citizenship

GOAL 1: Successful students will explore and analyze a range of perspectives on local,
national, or global citizenship, and apply the knowledge, skills, and dispositions that
constitute citizenship.

ELO 1.1 Describe and analyze a range of perspectives on what constitutes citizenship and how it
differs across political, cultural, national, global, and/or historical communities. Please link this ELO
to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700
words)

In focusing on the work of Yiddish speakers, this course will expose students to a range of
writers, historians, filmmakers, and everyday people who were deprived of their citizenship
rights and, in certain cases, became stateless. In discussions and assignments, students will be
prompted to think about how citizenship, language, and identity came to matter under extreme



circumstances and to reflect on how they continue to matter today. In one class activity, for
example, students will be introduced to an oral history interview with a Jewish survivor who
grew up speaking Yiddish in Czernowitz (then part of the Austro-Hungarian Empire), which
later became part of Romania, was then subjected to Nazi and Soviet occupation, and is now
Chernivtsi in Ukraine. Students will analyze how this survivor recounts the effects of these shifts
in nationality and his loss and later recuperation of citizenship. Students will also consider the
present-day implications of this history, especially for a region where the borders remain
violently contested.

ELO 1.2 Identify, reflect on, and apply the knowledge, skills and dispositions required for
intercultural competence as a global citizen. Please link this ELO to the course goals and topics and indicate
specific activities/assignments through which it will be met. (50-700 words)

In focusing on Yiddish materials, students will consider how many dominant narratives of the
Holocaust are based on the perspectives of the perpetrators or of hegemonic groups. They will
learn about the importance of listening to minoritized voices (and minoritized languages) and
consider how Yiddish speakers made essential—if still often overlooked—contributions to the
documentation and representation of the Holocaust and to postwar efforts to bring the
perpetrators to justice and to improve the lives of the survivors. In reading materials compiled by
Rachel Auerbach and Emanuel Ringelblum, for example, students will learn how everyday
people recorded, under extreme duress, the crimes that were being committed against them in the
hope for a more just world in the future. Reading such materials will hopefully encourage
students to seek out and listen to minoritized voices—for example, those of migrants and of
indigenous peoples—in the United States and around the world and to reflect critically on their
own position in a global context.

In its focus on Yiddish-language sources in translation, the course will also attune students to the
complexities and significance of linguistic and cultural translation. While the course does not
require any prior knowledge of the Yiddish language, there will be frequent reference to
Yiddish-language concepts and to matters of translation. In one classroom exercise, for example,
students will analyze Yankev Glatshteyn’s “A gute nakht, velt” (“Good night, world”), a 1938
poem that responds to the growing catastrophe in Europe and that questions the relationship
between Jewish and European (or “Western”) culture. Students will read three English-language
translations of this poem and compare the translations, which strongly differ from one another.
Students will learn about the difficulties of translation and the numerous choices that are
involved therein, while also considering how seemingly minor shifts in word choice or tone can
profoundly alter a text’s meaning. In addition to making students better readers of poetry, such
an exercise will prompt students to reflect on the challenges of communicating across languages
and across cultures.

GOAL 2: Successful students will examine notions of justice amidst difference and analyze
and critique how these interact with historically and socially constructed ideas of
citizenship and membership within societies, both within the US and/or around the world.

ELO 2.1 Examine, critique, and evaluate various expressions and implications of diversity, equity,
inclusion, and explore a variety of lived experiences. Please link this ELO to the course goals and topics and
indicate specific activities/assignments through which it will be met. (50-700 words)



This course centers on how writers, historians, filmmakers, and everyday people responded, in
varied ways, to experiences of discrimination and violent persecution. In reading materials from
the Ringelblum archive, for example, students will read texts both by professional historians and
by amateur writers who felt compelled to record the histories of their families and communities.
In this regard, students will encounter the stories of well-known writers and intellectuals, as well
as the stories of cooks, relief workers, nurses, and smugglers. Furthermore, throughout the
course, we will pay particular attention to the experiences and needs of children in the ghettos
and camps and in the postwar years. We will read texts by adults that grapple with the
responsibilities of individuals and communal leaders toward orphaned children and reports about
children’s homes in the ghettos. We will also watch a postwar film, Unzere kinder (Our
Children, 1948), which contains interviews with Yiddish-speaking children who had survived
interment in ghettos and concentration camps. While we will consider perspectives from the
ghettos and camps, we will also read texts, like the 1940 Yiddish novella Emil and Karl, which
addresses the persecution of Jewish children in Vienna, but which was published in the United
States and read in Yiddish-language schools in New York. In conjunction with their reading of
these texts, students will consider the responsibilities of countries and state and communal
institutions to aid the persecuted and powerless and those seeking refuge. Students will learn
about the Kindertransport rescue effort, which led to the resettlement of about 10,000 children
from Central Europe in the United Kingdom shortly before the outbreak of World War 11, and
about failed initiatives in the United States to organize similar efforts.

2.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how
these interact with cultural traditions, structures of power and/or advocacy for social change. Please
link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met.

(50-700 words)

Yiddish is a stateless language that has been—and continues to be—spoken across Europe, the
Middle East, North America, South America, and beyond. In the early twentieth century, the
largest number of Yiddish speakers was concentrated in Eastern Europe. By 1945, the vast
majority of those speakers had been murdered by the Nazis and their collaborators, and the
robust infrastructure for Yiddish culture that had been established in places like Warsaw, £.6dz,
Vilnius, Chernivtsi, and Kiev was largely destroyed. Some Yiddish speakers had fled Europe
prior to the outbreak of World War II, settling in the United States, Palestine, the Soviet Union,
and elsewhere. In the aftermath of the war, most survivors were initially confined to DP camps
throughout Europe before eventually being permitted to emigrate. This course is thus
transnational in scope and highlights how concepts of justice, difference, and citizenship
intersect with experiences of migration and flight.

Students will also learn how Yiddish writers and historians utilized testimony and oral history in
ways that continue to shape legal and scholarly approaches to histories of violence, persecution,
and discrimination. In reading the writings of Rachel Auerbach, for example, students will
investigate how Auerbach drew from her prewar journalistic writings on Polish literature and
culture in recording the cultural life of the Warsaw Ghetto. Students will also consider how she
built upon Jewish liturgical texts and Yiddish literary traditions in memorializing the destruction
of the ghetto. In the aftermath of the war, and in light of what she herself witnessed, Auerbach
insisted on the heterogeneity of the victims and on the necessity of attending to the diversity of
their perspectives and experiences. She advocated for the importance of testimony and oral



history in writing the history of the Holocaust, which set the stage for the use of victim testimony
in postwar trials (e.g., the Eichmann Trial), for larger-scale oral history projects (e.g., the video
interviews recorded by the Fortunoff Archive and the USC Shoah Foundation), and for ongoing
legal and political efforts to secure justice for the victims of state violence, of sexual assault and
harassment, and of other large-scale crimes.



Research & Creative Inquiry Course Inventory

Overview

The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if
that course includes key practices that are recognized as integrative and high impact. Courses seeking one
of these designations need to provide a completed Integrative Practices Inventory at the time of course
submission. This will be evaluated with the rest of the course materials (syllabus, Theme Course
submission document, etc). Approved Integrative Practices courses will need to participate in assessment
both for their Theme category and for their integrative practice.

Please enter text in the boxes below to describe how your class will meet the expectations of Research &
Creative Inquiry Courses. It may be helpful to consult the Description & Expectations document for this
pedagogical practice or to consult with the OSU Office of Undergraduate Research and Creative Inquiry.
You may also want to consult the Director of Undergraduate Studies or appropriate support staff person
as you complete this Inventory and submit your course.

Please use language that is clear and concise and that colleagues outside of your discipline will be able to
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the
reviewers will also have that document Because this document will be used in the course review and
approval process, you should be as specific as possible, listing concrete activities, specific theories, names
of scholars, titles of textbooks etc.

Accessibility
If you have a disability and have trouble accessing this document or need to receive it in another format,
please reach out to Meg Daly at daly.66(@osu.edu or call 614-247-8412.

Pedagogical Practices for Research & Creative Inquiry

Yiddish 3399

Course subject & number

Performance expectations set at appropriately high levels (e.g. students investigate their own
questions or develop their own creative projects). Please link this expectation to the course goals, topics and
activities and indicate specific activities/assignments through which it will be met. (50-500 words)

The main writing assignments will focus on the analysis of primary sources and on the
development of research questions. In the first writing assignment, for example,
students will be asked to write about a source related to the Warsaw Ghetto, e.g., a
written source later published in a scholarly edition, an archival document available
through a digital archive, a photograph or series of photographs, etc. In class
discussions leading up to this assignment, we will focus on different methods of
analyzing such sources, but, for the main assignment, students will be expected to
identify and analyze a source that we haven’t already discussed and to make an
argument about how that source allows us to answer (or partially answer) a research
question. They will also be expected to situate their analysis within existing scholarly




Research & Creative Inquiry Inventory

Significant investment of time and effort by students over an extended period of time (e.g.,
scaffolded scientific or creative processes building across the term, including, e.g., reviewing
literature, developing methods, collecting data, interpreting or developing a concept or idea into a
full-fledged production or artistic work) Please link this expectation to the course goals, topics and activities
and indicate specific activities/assignments through which it will be met. (50-500 words)

In addition to reading assigned texts and watching assigned films, students will be
expected to spend a substantial amount of time using and analyzing materials
available through digital archives (e.g., the United States Holocaust Memorial
Museum, the YIVO Institute for Jewish Research, the Ringeblum Archive in Warsaw,
the Fortunoff Video Archive for Holocaust Testimonies). While students will be
introduced to these archives in class, they will be expected to explore them outside of
class, to identify relevant materials, and to analyze those materials as part of their
written assignments. At the same time, students will read scholarship that uses and/or
reflects on these archives, thus gaining a deeper understanding of their importance for
Holocaust Studies. By the end of the semester, students will have become familiar not
only with specific digital archives but also with the methods and techniques of archival
research, which could be applied to different subjects and fields.

Interactions with faculty and peers about substantive matters including regular, meaningful faculty
mentoring and peer support. Please link this expectation to the course goals, topics and activities and indicate
specific activities/assignments through which it will be met. (50-500 words)

| encourage students to utilize office hours and require two individual meetings with me
throughout the semester. | also incorporate peer-feedback workshops, in which
students read and provide feedback on other students’ research questions, thesis
statements, and paper excerpts. Throughout the semester, | also introduce various
resources on campus (e.g., the Office of Undergraduate Research & Creative Inquiry,
the Office of International Affairs, etc.) and fellowship opportunities (e.g., Fulbright). |
thus encourage students to think of the course as a springboard for future academic
and research opportunities.




Research & Creative Inquiry Inventory

Students will get frequent, timely, and constructive feedback on their work, iteratively scaffolding
research or creative skills in curriculum to build over time. Please link this expectation to the course

goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500
words)

While | will provide students with clear guidelines for writing assignments, | will not
provide them with a preset question to answer in their paper. Instead, | expect them to
identify sources that interest them, to analyze those sources, and to develop research
questions related to those sources. In this regard, students will have a relative degree
of freedom on what they research and write about, and no two students will write about
exactly the same topic. Through these assignments, students will develop their own
voice as a writer and scholar. This can be difficult work, however. To support students,
| scaffold these assignments, so that students receive feedback from me throughout
the process. As | want to emphasize the importance of feedback and revision in the
research process, | also allow students to revise their papers for a new grade, as long
as those revisions are substantive and respond directly to my written feedback.

Periodic, structured opportunities to reflect and integrate learning in which students interpret
findings or reflect on creative work. Please link this expectation to the course goals, topics and activities and
indicate specific activities/assignments through which it will be met. (50-500 words)

Throughout the course, | expect students to deepen their awareness of the
assumptions that they bring to the material and to be open to changing their views
based on new evidence and contexts. | also expect students to think critically about
the questions, methods, and (sometimes unstated) assumptions of other scholars.
This kind of critical thinking is crucial to the major writing assignments and to the ways
in which those assignments are integrated into the course. Through Carmen posts, |
expect students to post drafts of their research questions and/or thesis statements and
key pieces of evidence that they plan to cite in their papers. In addition to providing my
own feedback, students will offer feedback on their peers’ drafts. By working together
to improve their writing, students gain concrete writing skills, while also reflecting on

the manifold difficulties of interpreting primary sources and on the importance of clearly
communicating one’s arguments.




Research & Creative Inquiry Inventory

Opportunities to discover relevance of learning through real-world applications (e.g., mechanism
for allowing students to see their focused research question or creative project as part of a larger
conceptual framework). Please link this expectation to the course goals, topics and activities and indicate
specific activities/assignments through which it will be met. (50-500 words)

While this course focuses primarily on Yiddish-language sources (in translation) and
thus on the responses of Jewish victims of the Holocaust, it also makes frequent
reference to the experiences of sexual minorities and gender non-conforming
individuals, of Roma and Sinti, and of political prisoners. In course discussions and
assignments, | further encourage students to think about the implications of these
histories for contemporary debates. In the third writing assignment, for example,
students will be asked to write about how their analysis of a particular historical source
(or sources) might inform or reshape a contemporary debate that touches on similar
problems in different contexts (e.g., statelessness and the so-called refugee crisis, the
responsibilities of individuals and states to act in response to genocide, postwar
reparations and reparations for slavery, restitution of artworks and colonialism, etc.). In
this regard, students will reflect on how the ethical and political issues raised by the
Holocaust remain pressing and continue to inform world affairs in multiple and complex
ways.

Public Demonstration of competence, such as a significant public communication of research or
display of creative work, or a community scholarship celebration. Please link this expectation to the
course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500
words)

In the final assignment, students will have the option to write a longer analytic paper or
to pursue a more creative project. In either case, students will be encouraged to share
their work with the public (e.g., if they create an online exhibition, to make it publicly
accessible). For the final assignment, all students will be expected to write an abstract
for their project, which they can then use in different contexts; for example, | will
encourage all students to participate in the Autumn or Spring Undergraduate Research
Festival at OSU.




Research & Creative Inquiry Inventory

Experiences with diversity wherein students demonstrate intercultural competence and empathy
with people and worldview frameworks that may differ from their own. Please link this expectation to
the course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-

500 words)

Throughout the course, students will be confronted with experiences of violence,
discrimination, and disenfranchisement. They will read first-hand accounts of losing
one’s citizenship, of being deported to a ghetto or concentration camp, or of fleeing to
a new country. Students will be encouraged to reflect critically on the possibilities and
limits of empathy in the face of extreme conditions.

Furthermore, by focusing on sources originally written in Yiddish, a stateless and
minority language, students will be exposed to often overlooked voices. Students will
also consider how power differentials between languages shape historical narratives.
When we read Elie Wiesel’s Night, for example, students will also read an article about
the manifold differences between the Yiddish original and the later English translation,
which is much shorter and less ‘angry’ in tone.

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for
students, (e.g. universal design principles, culturally responsible pedagogy). Please link this expectation
to the course goals, topics and activities and indicate specific activities/assignments through which it will be met.

(50-500 words)

| will promote inclusivity and a sense of belonging and safety in this course in various
ways. As the course centers on difficult and often disturbing material, | will encourage
students to take breaks if needed. | will also encourage students to talk about their
emotional responses to the material in class or one-on-one with me (e.g., there will not
be an expectation that students be detached or disinterested in their responses).

While this course will center research, | do not expect that students will start the
course either with a deep knowledge of the subject or with an understanding of what
research in the humanities entails. | am committed to making sure that the material is
accessible to all students and that all students are prepared to do well on assignments.
To this end, in class discussions and assignments, students will learn how to pose
research questions, how to think about methodology, how to work with primary
sources, how to conduct a literature review, and how to write an abstract. They will
thus leave the course with a toolbox of research skills that they can apply in different
contexts.




Research & Creative Inquiry Inventory

Clear plan to market this course to get a wider enrollment of typically underserved populations.
Please link this expectation to the course goals, topics and activities and indicate specific activities/assignments
through which it will be met. (50-500 words)

| regularly market my courses to Jewish student-life organizations on campus. | will
also reach out to various departments and centers, for which the study of the
Holocaust is central (e.g., Germanics, Slavic, History, Jewish Studies, etc.). As the
course will encourage comparative approaches (as in the third assignment, which asks
students to connect an historical source with a contemporary issue), | would also
advertise the course as a space in which students interested in histories of racism,
discrimination, migration, and violence in broad terms could deepen their studies.

As | have designed the course to introduce students to research in the humanities, |
would also reach out to various advisors and departments to pitch the course to any
students interested in pursuing research in the humanities. Gaining research skills and
experience can help prepare students, including underrepresented students, for
graduate school and various career opportunities. This course could help get them
started on that path.
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	Course subject & number: Yiddish 3399
	Performance expectations set at appropriately high levels (e: 
	g: 
	 students investigate their own questions or develop their own creative projects): The main writing assignments will focus on the analysis of primary sources and on the development of research questions. In the first writing assignment, for example, students will be asked to write about a source related to the Warsaw Ghetto, e.g., a written source later published in a scholarly edition, an archival document available through a digital archive, a photograph or series of photographs, etc. In class discussions leading up to this assignment, we will focus on different methods of analyzing such sources, but, for the main assignment, students will be expected to identify and analyze a source that we haven’t already discussed and to make an argument about how that source allows us to answer (or partially answer) a research question. They will also be expected to situate their analysis within existing scholarly conversations (citing relevant scholarship). In this way, students will gain practice not only in working with primary sources, but also in developing research questions and in the methods of historical research. 


	Significant investment of time and effort by students over an extended period of time (e: 
	g: 
	, scaffolded scientific or creative processes building across the term: In addition to reading assigned texts and watching assigned films, students will be expected to spend a substantial amount of time using and analyzing materials available through digital archives (e.g., the United States Holocaust Memorial Museum, the YIVO Institute for Jewish Research, the Ringeblum Archive in Warsaw, the Fortunoff Video Archive for Holocaust Testimonies). While students will be introduced to these archives in class, they will be expected to explore them outside of class, to identify relevant materials, and to analyze those materials as part of their written assignments. At the same time, students will read scholarship that uses and/or reflects on these archives, thus gaining a deeper understanding of their importance for Holocaust Studies. By the end of the semester, students will have become familiar not only with specific digital archives but also with the methods and techniques of archival research, which could be applied to different subjects and fields. 


	Interactions with faculty and peers about substantive matters including regular, meaningful faculty mentoring and peer support: I encourage students to utilize office hours and require two individual meetings with me throughout the semester. I also incorporate peer-feedback workshops, in which students read and provide feedback on other students’ research questions, thesis statements, and paper excerpts. Throughout the semester, I also introduce various resources on campus (e.g., the Office of Undergraduate Research & Creative Inquiry, the Office of International Affairs, etc.) and fellowship opportunities (e.g., Fulbright). I thus encourage students to think of the course as a springboard for future academic and research opportunities. 
	tudents will get frequent, timely, and constructive feedback on their work, iteratively scaffolding research or creative skills in curriculum to build over time: While I will provide students with clear guidelines for writing assignments, I will not provide them with a preset question to answer in their paper. Instead, I expect them to identify sources that interest them, to analyze those sources, and to develop research questions related to those sources. In this regard, students will have a relative degree of freedom on what they research and write about, and no two students will write about exactly the same topic. Through these assignments, students will develop their own voice as a writer and scholar. This can be difficult work, however. To support students, I scaffold these assignments, so that students receive feedback from me throughout the process. As I want to emphasize the importance of feedback and revision in the research process, I also allow students to revise their papers for a new grade, as long as those revisions are substantive and respond directly to my written feedback. 
	Periodic, structured opportunities to reflect and integrate learning in which students interpret findings or reflect on creative work: Throughout the course, I expect students to deepen their awareness of the assumptions that they bring to the material and to be open to changing their views based on new evidence and contexts. I also expect students to think critically about the questions, methods, and (sometimes unstated) assumptions of other scholars. This kind of critical thinking is crucial to the major writing assignments and to the ways in which those assignments are integrated into the course. Through Carmen posts, I expect students to post drafts of their research questions and/or thesis statements and key pieces of evidence that they plan to cite in their papers. In addition to providing my own feedback, students will offer feedback on their peers’ drafts. By working together to improve their writing, students gain concrete writing skills, while also reflecting on the manifold difficulties of interpreting primary sources and on the importance of clearly communicating one’s arguments. 
	Opportunities to discover relevance of learning through real-world applications (e: 
	g: 
	, mechanism for allowing students to see their focused research question or creative project as part of a larger conceptual framework): While this course focuses primarily on Yiddish-language sources (in translation) and thus on the responses of Jewish victims of the Holocaust, it also makes frequent reference to the experiences of sexual minorities and gender non-conforming individuals, of Roma and Sinti, and of political prisoners. In course discussions and assignments, I further encourage students to think about the implications of these histories for contemporary debates. In the third writing assignment, for example, students will be asked to write about how their analysis of a particular historical source (or sources) might inform or reshape a contemporary debate that touches on similar problems in different contexts (e.g., statelessness and the so-called refugee crisis, the responsibilities of individuals and states to act in response to genocide, postwar reparations and reparations for slavery, restitution of artworks and colonialism, etc.). In this regard, students will reflect on how the ethical and political issues raised by the Holocaust remain pressing and continue to inform world affairs in multiple and complex ways.  


	Public Demonstration of competence, such as a significant public communication of research or display of creative work, or a community scholarship celebration: In the final assignment, students will have the option to write a longer analytic paper or to pursue a more creative project. In either case, students will be encouraged to share their work with the public (e.g., if they create an online exhibition, to make it publicly accessible). For the final assignment, all students will be expected to write an abstract for their project, which they can then use in different contexts; for example, I will encourage all students to participate in the Autumn or Spring Undergraduate Research Festival at OSU.      
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: Throughout the course, students will be confronted with experiences of violence, discrimination, and disenfranchisement. They will read first-hand accounts of losing one’s citizenship, of being deported to a ghetto or concentration camp, or of fleeing to a new country. Students will be encouraged to reflect critically on the possibilities and limits of empathy in the face of extreme conditions. 

Furthermore, by focusing on sources originally written in Yiddish, a stateless and minority language, students will be exposed to often overlooked voices. Students will also consider how power differentials between languages shape historical narratives. When we read Elie Wiesel’s Night, for example, students will also read an article about the manifold differences between the Yiddish original and the later English translation, which is much shorter and less ‘angry’ in tone. 


	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students, (e: 
	g: 
	 universal design principles, culturally responsible pedagogy): I will promote inclusivity and a sense of belonging and safety in this course in various ways. As the course centers on difficult and often disturbing material, I will encourage students to take breaks if needed. I will also encourage students to talk about their emotional responses to the material in class or one-on-one with me (e.g., there will not be an expectation that students be detached or disinterested in their responses).

While this course will center research, I do not expect that students will start the course either with a deep knowledge of the subject or with an understanding of what research in the humanities entails. I am committed to making sure that the material is accessible to all students and that all students are prepared to do well on assignments.  To this end, in class discussions and assignments, students will learn how to pose research questions, how to think about methodology, how to work with primary sources, how to conduct a literature review, and how to write an abstract. They will thus leave the course with a toolbox of research skills that they can apply in different contexts.   


	Clear plan to market this course to get a wider enrollment of typically underserved populations: I regularly market my courses to Jewish student-life organizations on campus. I will also reach out to various departments and centers, for which the study of the Holocaust is central (e.g., Germanics, Slavic, History, Jewish Studies, etc.). As the course will encourage comparative approaches (as in the third assignment, which asks students to connect an historical source with a contemporary issue), I would also advertise the course as a space in which students interested in histories of racism, discrimination, migration, and violence in broad terms could deepen their studies.

As I have designed the course to introduce students to research in the humanities, I would also reach out to various advisors and departments to pitch the course to any students interested in pursuing research in the humanities. Gaining research skills and experience can help prepare students, including underrepresented students, for graduate school and various career opportunities. This course could help get them started on that path. 


